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Abstract 

This article explores the pedagogical and methodological foundations of 

teaching English for Specific Purposes (ESP) to economics students in higher 

education institutions within the framework of global market integration and the 

digitalization of the economic sector. It examines the strategic challenges of building 

robust professional communicative competence among future specialists navigating 

international business environments and academic collaborative circles. The study 

empirically and theoretically substantiates a multi-layered curriculum design 

anchored in dynamic Needs Analysis (NA), the systematic integration of authentic 

digital multi-media resources, and Task-Based Learning (TBL) pedagogical models.  
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Аннотация 

В данной статье исследуются научно-методические и педагогические 

основы обучения английскому языку для специальных целей (ESP) студентов 

экономических специальностей высших учебных заведений в условиях 

интеграции мировых рынков и цифровизации экономического сектора. 

Рассматриваются стратегические задачи формирования устойчивой 

профессионально-коммуникативной компетенции у будущих специалистов, 

осуществляющих деятельность в международной бизнес-среде и 

академических партнерских кругах. В исследовании эмпирически и 

теоретически обосновывается многоуровневая структура учебной программы, 
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основанная на динамическом анализе потребностей (NA), систематической 

интеграции аутентичных цифровых мультимедийных ресурсов и 

педагогических моделях задачного обучения (TBL).  

Ключевые слова: ESP, анализ потребностей, профессионально-

коммуникативная компетенция, студенты-экономисты, аутентичные 

материалы, задачное обучение, цифровая экономика, корпоративный дискурс. 

INTRODUCTION 

The multi-faceted transformation of the global economic landscape, driven by 

the rapid expansion of transnational corporations, cross-border digital financial 

integration, and automated market infrastructures, has drastically altered the 

benchmark requirements for newly graduating economists on the global stage. In 

contemporary markets, structural fluency in native financial operations is no longer 

a solitary guarantee of professional success. Emerging economists and financial 

analysts are stringently required to engage in high-level academic, corporate, and 

inter-governmental communication utilizing English as the universal lingua franca 

of modern business [1]. 

Consequently, higher education frameworks must shift away from general 

English instruction toward highly specialized English for Specific Purposes (ESP) 

modules that mimic the intricate realities of the professional world. In the context of 

economic education, English functions far beyond a set of standardized syntactic or 

grammatical frameworks [2] [3]. 

However, conventional higher education models frequently display a 

persistent gap between abstract classroom language syllabi and the dynamic, real-

world verbal and non-verbal demands faced by economists. An isolated focus on 

mechanical grammar drills often results in passive lexical recognition rather than 

active operational fluency [4]. 

METHODOLOGY AND LITERATURE REVIEW 

The theoretical evolution of ESP instruction is anchored in the landmark 

research of Tom Hutchinson and Alan Waters, who established that ESP is not an 
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isolated branch of linguistics or a distinct methodology, but an approach to language 

learning directed entirely by the specific, explicit motives of the learner [4]. This 

learner-centered focus was advanced by Dudley-Evans and St John, who identified 

the absolute necessity of integrating target disciplinary contexts directly into the 

language classroom via specialized methodology and structural collaboration with 

subject-matter experts [5]. 

This study implements a robust qualitative and quantitative-empirical 

research methodology incorporating systemic analysis, contrastive pedagogical 

observation, curriculum modeling, and academic performance tracking. The 

structural framework for developing the professional communicative competence of 

economics undergraduates is systematically evaluated through three interconnected 

pedagogical dimensions: 

1. Differentiated Needs Analysis (NA): The operational synthesis of Target 

Situation Analysis (TSA) and Present Situation Analysis (PSA) to identify 

immediate and systemic language deficits [6]. 

2. Content-Based Instruction (CBI): Utilizing highly specialized, 

unsimplified authentic economic documentation to mirror real-world 

professional contexts [7]. 

3. Task-Based Learning (TBL) Frameworks: Designing interactive, high-

stakes simulated corporate tasks to foster communicative fluidness and 

strategic problem-solving [8]. 

As noted by Basturkmen, the development of professional communication 

must avoid isolating sub-skills [9]. Instead, it must holistically integrate receptive 

skills (reading and listening) with productive skills (speaking and writing) through 

complex, real-life corporate case studies [10]. 

                                RESULTS AND DISCUSSION 

Implementation of Task-Based Learning (TBL) via Immersive Corporate 

Simulations 



________________________________________________________________ 

"Экономика и социум" №6(145) 2026                                     www.iupr.ru 

 

Guided by the task-based instruction principles outlined by Ellis [8], the 

instructional sequence shifts its focus away from abstract syntax manipulation 

toward the functional completion of concrete, high-stakes economic projects. Two 

distinct simulation models were implemented and tracked during the pedagogical 

observation phase: 

• The Executive Boardroom Simulation: Students are divided into 

collaborative management teams representing a real or hypothetical 

multinational corporation experiencing a structural or financial crisis. Each 

student assumes a specific C-suite corporate role (e.g., Chief Executive 

Officer, Chief Financial Officer, Chief Marketing Officer). They must debate 

recovery strategies entirely in English and construct a unified, linguistically 

precise crisis-mitigation proposal [9]. 

• The Venture Capitalist Pitch (Startup Launch): Undergraduates design an 

original digital startup idea, compile a basic market analysis, and pitch their 

business blueprint to a panel of foreign investors (played by peers or external 

assessors). The students must deliver a persuasive presentation and defend 

their financial projections during an intensive, unscripted Q&A session [10]. 

CHALLENGES IN ESP INSTRUCTION AND STRATEGIC REMEDIATION 

The comprehensive deployment of an advanced ESP curriculum within 

contemporary higher education frameworks encounters structural roadblocks. Most 

language educators come from purely philological backgrounds and lack deep 

knowledge of microeconomics, corporate finance, accounting, or statistical 

modeling [5]. This can lead to a surface-level treatment of complex economic 

materials [2]. 

Establishing deep inter-departmental collaboration through Content and 

Language Integrated Learning (CLIL) frameworks serves as a primary remediation 

[7]. Language teachers should co-plan modules with economics professors and 

attend cross-disciplinary seminars to align pedagogical and industry content. 

Furthermore, utilizing differentiated instructional materials where identical 
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authentic financial reports are paired with scaffolded tier-based tasks tailored to 

different student readiness levels helps manage intra-group proficiency divergence 

[6]. 

 

CONCLUSION 

In the current digital economy, fostering professional communicative 

competence in English for future economists is a vital institutional imperative. The 

research confirms that traditional, non-contextualized methods are no longer 

sufficient to meet modern corporate standards. 

Implementing a systematic ESP paradigm—built on targeted Needs Analysis 

[6], authentic digital financial materials [7], and interactive Task-Based Learning 

simulations [8] measurably improves both the linguistic accuracy and professional 

confidence of economics students. Future research should focus on integrating 

artificial intelligence adaptive learning tools and virtual corporate platforms into the 

ESP classroom to prepare students for the demands of remote international business 

collaboration. 
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