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Abstract

The  development  of  modern  medical  education  requires  an  integrated

approach to forming not only clinical knowledge but also essential social, ethical,

and  humanitarian  competencies.  Effective  teaching  of  social  and  humanitarian

sciences plays a critical role in preparing future medical professionals for complex

interpersonal interactions, ethical decision-making, and culturally sensitive patient

care. This article presents a pedagogical model designed to enhance professional

competence  through  innovative  teaching  methods  in  medical  higher  education

institutions. 
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1. Introduction

The rapid transformation of modern healthcare systems places new demands

on  medical  professionals,  requiring  them  to  demonstrate  not  only  clinical

proficiency  but  also  strong  social,  ethical,  and  communication  skills.  These

competencies  are  essential  for  effective  patient-centered  care,  interprofessional

collaboration,  and  socially  responsible  decision-making.  As  a  result,  medical

higher education institutions must  adopt pedagogical  approaches that  foster  the

development of comprehensive professional competence.
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Social  and  humanitarian  sciences—including  ethics,  medical  psychology,

sociology,  philosophy,  and  communication  studies—play  an  important  role  in

shaping  the  social  responsibility  and  professional  culture  of  future  physicians.

However, traditional teaching methods often fail to develop students’ practical and

interpersonal skills. Therefore, implementing a pedagogical model that effectively

integrates  innovative  teaching  methods  is  essential  for  improving  educational

outcomes in this domain.

2. Theoretical Foundations

2.1 Professional Competence in Medical Education

Professional  competence  in  medicine  includes  theoretical  knowledge,

practical  skills,  clinical  reasoning,  communication  abilities,  ethical  awareness,

empathy,  and the ability  to work effectively in  diverse environments.  Teaching

social and humanitarian sciences supports these aspects by promoting humanistic

values and reflective thinking.

2.2 Competence-Based Approach

The competence-based approach emphasizes measurable learning outcomes

and the integration of theoretical and practical knowledge. This approach requires

educators to design activities that help students apply academic concepts in real-

life contexts.

2.3 Innovative Pedagogical Methods

Research in medical pedagogy highlights several effective methods:

 problem-based learning (PBL),

 case-study analysis,

 simulation and role-playing,

 multimedia and digital tools,

 collaborative and project-based learning,

 reflective writing and discussions.

These  methods  strengthen  students’  ability  to  apply  socio-humanitarian

knowledge in clinical practice.
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3. Pedagogical Model for Improving Professional Competence

The proposed model includes three interconnected components:  conceptual,

technological, and evaluative.

3.1 Conceptual Component

This component defines the goals, principles, and expected outcomes of the

learning process. It is based on:

 humanistic educational values,

 interdisciplinarity,

 student-centered learning,

 developmental pedagogy.

3.2 Technological Component

This component involves a set of teaching technologies aimed at competence

formation:

a) Problem-Based Learning

Students work with ethical dilemmas and socio-medical problems resembling

real clinical situations.

b) Case Studies

Analyzing  authentic  cases  develops  critical  thinking  and  ethical  decision-

making.

c) Simulation and Role-Playing

Simulated  interactions  (doctor–patient,  team  communication)  enhance

communicative and behavioral skills.

d) Multimedia Tools

Digital resources support visualization of complex concepts and diversify the

learning environment.

e) Reflective Practices

Reflection through journals, portfolios, and guided discussions promotes self-

awareness and professional growth.

f) Collaborative Learning
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Group  projects  strengthen  teamwork,  leadership,  and  interpersonal

communication.

3.3 Evaluative Component

Competence assessment includes:

 formative assessment (observation, feedback),

 summative assessment (tests, analytical essays, presentations),

 competency rubrics,

 self- and peer-assessment methods.

4. Implementation Strategy

4.1 Curriculum Integration

Socio-humanitarian  subjects  should  be  integrated  across  the  curriculum,

synchronizing with clinical disciplines.

Conclusion

The proposed pedagogical model provides a comprehensive framework for

enhancing professional competence in teaching social and humanitarian sciences at

medical higher education institutions. By combining innovative teaching methods

with systematic evaluation, the model contributes to the formation of well-rounded

medical professionals capable of meeting contemporary healthcare challenges. The

recommendations  presented  in  this  article  may  serve  as  a  foundation  for

institutional reform and further improvement in medical pedagogy.
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